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Abstract 

Family and consumer science is a subject that carries a complex cultural legacy. 

Beginning as a response to the social upheaval of the industrial revolution, family and 

consumer started as home economics, and was split between elevating the importance of 

the domestic arts and applying science to traditionally domestic tasks to both improve 

homelife and create new fields of academic research. While second goal was reached, and 

we now have food science, sanitation engineering, and materials research, among others, 

family and consumer science is still often relegated to domestic associations. However, 

family and consumer science is still relevant and powerful – and can be especially helpful 

in middle school.  

Middle school should not simply be a preview of high school, but instead serve as a 

bridge between elementary and high school. Middle school serves a unique population of 

adolescent learners who struggle with changes in their social, physical, emotional, and 

intellectual development. The team structure of middle school was developed to account 

for these challenges and to balance students’ duel needs of independence and support. 

Family and consumer science education, however, typically operates outside of the team 

structure so crucial to middle school education.   

My goal here is to design a series of workshops that will improve the integration of 

family and consumer science into general middle school practice. Family and consumer 

science should not be dismissed as merely cooking and sewing. This dismissal is harmful, 

as it ignores the vast potential of subject. Integrating family and consumer science 

education more fully with the team structure of middle school will enhance the value and 

visibility of family and consumer science education, help students through their 

adolescence by instilling practical skills, and enhance the core classes within the team 

structure of middle school education.   
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Chapter 1 

Introduction and Positionality 

 

“Are we cooking today? When do we start cooking?!” is the chorus that greets me at the 

start of every period. I teach Family and Consumer Science to middle school students, and they 

are always eager to cook. Cooking is not actually required by Pennsylvania state standards or by 

the national guidelines for family and consumer science (FRAMEWORK for FCS in CTE, n.d.; 

Academic standards for family and consumer sciences, 2002). However, cooking is usually the 

method of choice for teaching food preparation, food safety, and related standards and is the 

highlight of the subject for most of my students. Along with my co-teacher, I also teach nutrition, 

child development, personal finance, family culture and tradition, sewing, and business. A 

colleague in the field said it best when she compared teaching middle school family and 

consumer science to “digging a bunch of shallow holes.” Our units tend to last a week or two, 

and the typical length of a middle school family and consumer science course is one marking 

period, or about forty-five days. It is a hectic world, but also an incredibly fulfilling one. And 

yet, I never set out to teach at a middle school, to teach family and consumer science, or even to 

teach at all! 

 I came to my present position in a round-about way. Growing up, I had no intention of 

teaching at all; my mom, two aunts, and both grandmothers were teachers, and I wanted to be 

different. But as part of National Honor Society in high school, I was required to tutor after 

school. I found myself enjoying helping my fellow students and started to think seriously about 

teaching as a career. English Language Arts was my strongest subject, so I went to Pennsylvania 

State University and majored in Secondary Education and English. Outside of formal schooling, 
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however, all my activities and part-time jobs dovetailed with the core standards of family and 

consumer science. 

 I worked as camp counselor for pre-k children. I worked in food service at Penn State, 

learning about food preparation and safety along the way. As a vegetarian in a family of 

carnivores, I took an almost self-defensive interest in cooking and nutrition. I signed up for 

sewing electives in high school, sewed clothes for myself, and taught sewing at a summer camp. 

Even with all this experience, it never occurred to me to major in family and consumer science 

education. My personal blind-spot would turn out to be rather prophetic, or at least in-keeping 

with the blind-spot society has towards family and consumer science. What turned me towards 

family and consumer science was, quite simply, the job market. When I graduated college and 

started looking for a teaching job, English positions were scarce. In order to diversify and 

increase my hiring potential, I looked at my interests from a more critical standpoint. It seems 

obvious in retrospect, but I was uniquely qualified in all the standards of family and consumer 

science. I took the Praxis exam to qualify as a family and consumer science teacher and passed 

with ease. 

 After several years of substitute teaching and networking at family and consumer science 

teacher events, I started working as one of two family and consumer science teachers in a middle 

school. I teach sixth, seventh and eighth grade students on a rotating schedule, eventually 

working with just about every student in the building over the course of the year. And while we 

cover food science, nutrition, early child development, sewing, family, culture and traditions, 

interior design, and business, if you ask my students, they will tell you that I am the cooking 

teacher. I understand and empathize with them. Beyond the primal lure of food, cooking labs are 

an inherently hands-on experience and labs foster feelings of independence and competence. 
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Nothing has made me prouder as a teacher than overhearing one sixth-grade boy say to another 

“This actually tastes good! I made this, and it actually tastes good!” in between spoonfuls of his 

parfait, layered with granola baked the class before. 

 While the parfaits are generally popular with the students, not all the recipes I started 

with were well-liked. My predecessor left a curriculum with some less-loved recipes and lessons. 

I never had the opportunity to speak to her about her choices, but with student engagement in 

mind, I started making some small changes. I slowly transitioned teacher demonstrations, like 

biscuits, into hands-on labs for the students. I did away completely with a lesson about eggs, as 

so few students wanted to eat, let alone make, egg salad. I reframed child development lessons so 

they were less about parenting – after all, my students are about 12 years old! – and more about 

temporary care, like babysitting. But as I worked to adapt the curriculum to suit my students, I 

did not feel satisfied; there was some deeper issue that I couldn’t put my finger on.  

As Brookfield (1995) explains, becoming a critically reflective teacher is essential, but 

difficult. Not all reflection is critical. I started out asking myself, “Is this a good lesson? Will 

anyone eat the egg salad?” and was pleased with the small changes I made, but these small 

changes were not critical. These changes did little to affect overall change or address wider 

problems within family and consumer science. Brookfield outlines six why’s of critical 

reflection, and number two, “It helps us develop a rationale for practice” (23) resonated most 

with me. He writes that “[critical reflection] embeds …our sense of who we are as teachers in an 

examined reality” (23). Critical reflection also means a teacher is “much better placed to 

communicate to colleagues and students…the rationale behind her practice” (23). As I started the 

process of reflecting on my curriculum, and family and consumer science in general, I realized 

the need for this communication and definition. My subject is often an island, untested and 
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sometimes dismissed. Being able to define the reality of family and consumer science, and 

communicate my rationale for curriculum choices and changes, is essential in reaching beyond 

the door of my classroom. 

 In considering how to best address the needs of family and consumer science and its 

purpose, my initial thoughts veered towards foods and multicultural education. One specific 

reality of family and consumer science classes is that they rely primarily on “western” ideas of 

food, family, and culture. Sometimes it is spelled out directly; the latest update to Pennsylvania’s 

family and consumer science standards is still pending, but the current draft calls to add “mise en 

place” (a French cooking term meaning “everything in its place) as a specific term for all 

students to learn. Other times, it is more subtle. Many high schools offer both “Foods” and 

“International Foods” in the family and consumer science department. A dish like macaroni and 

cheese would be part of a Foods course, while arroz con leche would be placed squarely in an 

International Foods course. The chapter on utensils in the textbook my department uses includes 

wooden spoons and frying pans, but makes no mention of chopsticks, woks, or mortar and 

pestles. Why does this distinction exist? What effect does this distinction have on students of 

diverse ancestry? What effect does the distinction have on majority students who are coming of 

age in an era of rapidly shifting demographics? 

 I do believe these are valid questions. Foods curriculums need to be reexamined, not just 

in high school family and consumer science programs, but in culinary schools and in the 

restaurant industry (Maze et al., n.d.). But I work in a middle school and I am passionate about 

middle school education. Middle school family and consumer science is distinct from high 

school family and consumer science. In high schools, the class is typically an elective and meets 

every day for a semester or even the full year. Teachers work closely with their students and get 
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to know them well. High schools also have a different purpose than middle schools, being 

focused on career and college readiness.  

As I researched more about genuine multicultural education and then compared the 

purpose and potential of family and consumer science at different academic levels, I realized that 

the problems I faced in my classroom could not be solved simply by applying a multicultural 

framework to foods. According to Au, true multicultural education is much deeper than adding 

facts about foods from different countries. Instead, multicultural education must powerfully 

confront the culture of power and control. It should invite students to engage in genuine issues, 

live in classrooms where students meaningfully engage with each other, and connect entire 

curriculums (Au, 2009 p. 3). In middle school family and consumer science, foods and cooking 

is one small unit, not a curriculum. That does not mean that multicultural learning cannot infuse 

the other units as well. But a larger problem of middle school multiculturalism is that of 

community. To use multicultural education to its full potential, teachers must foster true 

connections with their students, know them as people, and build safe communities to confront 

deep issues. Middle schools often use a “team system” of teaching, which does build community. 

But family and consumer science is generally outside of the teams. While family and consumer 

science can certainly incorporate many tenets of multicultural education, the limited survey 

nature of the course precludes a fully realized multicultural experience.  

 And so I ask myself the following: What is the purpose of middle school education? 

What is the history and purpose of family and consumer science? What is the current status of 

middle school family and consumer science, and what is its potential? In answering these 

questions, we will find a find a way to not only elevate family and consumer science, but middle 

school education as well.  
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I wrote earlier that I struggled to put my finger on the problem with my family and 

consumer science teaching. While I have identified the problem now – that family and consumer 

science’s potential is not fully realized, especially in the unique context of middle school – I 

needed to spend some time considering how I knew there was a problem. What is the current 

state of my curriculum, my classroom, my program? What is my role within family and 

consumer science and within middle school education? Following the lead of David Takacs 

(2003) I realize that I must address my own positionality. How do my sense of self and my 

personal experiences shape what I know about the world? Takacs writes that “Education can 

have no more critical function than helping students function most productively and joyously in 

their communities” (38) and clarifies that this is achieved by “[respecting] different ways of 

knowing the world borne of different identities and experiences” (38). Bringing different 

experiences together to help build community is vital to teaching about family and community in 

family and consumer science. In fact, “stronger families or more viable communities cannot be 

developed without individuals ‘maturing in self-formation” (Nickols et al. 2009, 273). I keep 

rethinking how I know what I know as I work in my classroom, writing lesson plans and 

reshaping curriculum. I do not have formal training in family and consumer science education, 

but rely on applying my own experiences to the secondary teacher training I have. I also must 

consider how I know what I know outside of my classroom, and address how we know what we 

know, as family and consumer science teachers and as society. 

To address my thematic concern – improving the relevance of family and consumer 

science and better integrating it within middle school education – I intend to use qualitative 

research. One of the primary reasons to use qualitative research is that its multi-pronged 

approach can be helpful in hunting out assumptions. One of the first steps of qualitative research 
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is reflection. You must reflect in order to identify problems and to assess solutions. Reflection is 

especially crucial in teaching family and consumer science, as “researchers and practitioners not 

only will need to be demographically savvy but also will need to keep pace with changes over 

time…in addition to problem identification” (Nickols et al. 2009, 277). Critical reflection can 

help keep up with changes. Brookfield (1995) suggests using reflection to hunt out assumptions 

and urges us to question the paradigmatic assumptions that feel like objective realities, even 

when it feels impossible. The cultural perception of family and consumer science is often taken 

for granted. It’s home ec, right? Kids learn to cook, right? One of the foods I make with my 

students is crumb cake. When I talk about my job and the crumb cake lesson comes up, it is often 

greeted with familiarity and reminiscence. Both my peers and representatives from older 

generations have made crumb cake in family and consumer science or Home Ec. “The choice of 

dishes canonized in any cuisine reflects hegemonic tastes and beliefs” (18) writes Vestor (2015). 

What does it say that coffee cake has become canonized in the curriculum of family and 

consumer science across generations? Brookfield (1995) encourages us to look at the role of 

power and hegemonic assumptions in education. It can be difficult to take a critical look at what 

surrounds us like the air we breathe. But as Brookfield points out, it is important to try. 

Educators can only develop sound rationale and take informed action if they are critical. As 

family and consumer science is squarely associated with crumb cake and cooking, it is not 

associated with disrupting the hegemony, breathing accessibility into STEM, and brining nuance 

to the middle school system. I argue that family and consumer science is actually uniquely suited 

to all three of these things. 

Of course, once you begin questioning assumptions, the questions keep coming. But 

engaging in critical reflection of a dozen different, albeit related, questions is like casting a net 
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over the whole lake. You’ll catch a lot, but good luck reeling it in! I can structure my research by 

looking at Denzin and Lincoln and their writing The Discipline and Practice of Qualitative 

Research (2013). There are many methods of qualitative research available to the academic and 

utilizing these methods can help stitch together different threads of research. Questions of 

perception – how do different populations perceive the role of family and consumer science? –  

might be addressed by point-of-view interviews. The actual rates of inclusion of family and 

consumer science departments in the wider school curriculum could be examined by positivist 

data collection. Significant research has been done over many years about how middle school 

supports adolescents. Traditional academic research could be used to provide groundwork for 

new explorations, looking at the intersection of family and consumer science and middle school. 

This research is needed, as currently, most states do not track family and consumer science 

programs at the middle school level (Wehan, 2013). Much of my research will focus on 

Pennsylvania, as it is my home state and requires family and consumer science at the middle 

school level. Acknowledging the constructivist paradigm of multiple realities can help breach the 

gap between what historically counts as family and consumer science and what could be. 

Denzin and Lincoln (2013) lay out a process of qualitative research that can help steer a 

researcher through the many fractaling questions that arise once one starts to question the 

assumptions found in the family and consumer science curriculum. Lincoln furthers the 

refinement of research when outlining Revolutions in Qualitative Research (2005). She discusses 

the rapid changes in consciousness and acknowledges that these changes can lead to rapid shifts 

in qualitative research, as qualitative research is often a narrative exploration. A particular shift 

that Lincoln explores is the role of social justice in social science. It is necessary to have a 

specific cause in mind for research, and to be respectful of both our own perspective and of 
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potential perspectives of those who use your research. As Lincoln points out, “because scientists 

have often ‘seen’ what they wished to see, we need to exercise a prudent caution about the 

purposes to which any given piece of research might be put” (Lincoln, 2005). Using a variety of 

research methods, as outlined in this section, will help me see a more complete picture of the 

potential of family and consumer science, rather than any one facet. I need the varied techniques 

of qualitative research to ensure that my proposals are truly needed and are informed by reality, 

not just by assumptions. 

In the words of Fine, et al (2003), I need to consider “For Whom” I am making changes. 

Will restructuring my curriculum actually benefit students? Will it meaningfully challenge the 

perceptions of family and consumer science? Will my workshops empower other family and 

consumer science teachers to improve not just their classes but their schools? I will use 

qualitative research because its many approaches allow for subjective and varied data collection.  

So where is this all headed? 

Qualitative research will shape the work of this proposal, and is used to lay the 

foundations of understanding for the proposal. Based on my research, personal experience, and 

the voices of others, I will lay out four key sections of relevant information – the purpose of 

education, the unique position of middle schools in education, the history of family and 

consumer science via home economics, and the current practice and potential of family and 

consumer science. I will then propose a series of workshops and resources for middle school 

family and consumer science teachers.  

 First, I will examine the role and purpose of middle schools. Middle schools are a 

relatively recent innovation in American schools. Their inception arises from both practical 

concerns – making efficient use of existing buildings – and psychological ones – fostering the 
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unique needs of adolescents (Lounsbury, 2009). Within the broader picture of middle school, I 

will highlight the role of family and consumer science. 

 Secondly, I will explore the history of family and consumer science as both a social 

movement and as a subject in schools. Family and consumer science traces its roots to home 

economics and the cultural perceptions of it have varied widely in accordance to larger societal 

concerns. From the industrial revolution to the Great Depression, from WWI to Betty Crocker 

and the Woman’s Liberation movement, home economics, as family and consumer science was 

historically known, has taken many forms and has had many charges laid upon it (Elias, 2009). 

From its inception, the movement has had differing internal aims, and much of that turbulent 

history is on display in the current practice and perception of family and consumer science.  

 Examining the current practice and perception is my third foci. I will explore why family 

and consumer science is undervalued and increasingly cut from public school curriculums. There 

are several reasons for the reduction of family and consumer science, and if we are to strengthen 

family and consumer science, and thereby improve middle schools, we need to explore its 

perceived and actual weaknesses. 

 Finally, I will highlight the potential of family and consumer science, especially in the 

context of middle school education. I argue that family and consumer science is vital for middle 

school education for three primary reasons. The first is the potential of family and consumer 

science to further the integrated model of middle school by providing practical, hands-on 

applications from other subject areas. Family and consumer science is especially helpful in 

integration of the trendy STEM subjects. It is, after all, a science subject, and can open students 

to alternative applications of STEM skills. Second, family and consumer science is a 

counterpoint to the relentless encroachment of capitalism in our schools. I believe the goal of 
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schooling, especially at the middle school level, is to promote well-rounded social, emotional, 

and intellectual development, while preparing students to be active citizens in their communities. 

This goal is counter to the capitalistic goal of producing a larger workforce and creating a 

reliance on consumption, rather than production, of goods.  Finally, family and consumer science 

is an important gateway to multicultural learning. In adolescence, students begin to wrest with 

questions of identity and acceptance, and the deeply personal subjects of food, family, and 

tradition are significant starting points for deeper exploration. 

 With these four sections researched and outlined, we will be prepared to consider what to 

do next. We will see how we can bring family and consumer science to its full potential in 

middle school education. Beyond any individual school, we can ensure family and consumer 

science’s continued role in enriching the lives of students and in shaping the active participants 

of tomorrow’s society. 
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Chapter 2 

Thematic Concern, Conceptual Framework, and Definitions 

 

 

THEMATIC CONCERN: 

My purpose is to design a series of workshops that will improve the integration of family 

and consumer science into general middle school practice. Family and consumer science is often 

dismissed as merely cooking and sewing. This dismissal is harmful, as it ignores the vast 

potential of subject. Integrating family and consumer science education more fully with the team 

structure of middle school will enhance the value and visibility of family and consumer science 

education, help students through their adolescence, and enhance the core classes within the team 

structure of middle school education.  

 

 

CONCEPTUAL FRAMEWORK: 

1. What is the purpose of education? 

2. What is the unique role of middle school? 

3. What is family and consumer science education and what is its origin? 

4. What is the current status of family and consumer science education – in terms of 

limitations and potential? 
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DEFINITIONS: 
 
 
Constitutive: 

Adolescence A developmental period starting around age eleven years. 

Adolescence is the transitional period between childhood 

and adulthood and is characterized physically by the onset 

of puberty. Adolescents often struggle socially and 

emotionally as they try to figure out their place in the world 

and try to make sense of who they are as individuals 

(Peckham, 2011) 

Home economics An historic movement dating back to the early 1900’s. 

Home economics had dual goals of improving the social 

condition by bringing domestic arts and science together, 

and elevating the female-dominated domestic arts to that of 

male professions. As a social movement, it faded out by the 

1940’s, but continued in public consciousness primarily 

through the public-school system where is was widely 

associated with homemaking skills like cooking and sewing. 

(Elias, 2008) 
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Operative: 

For the purpose of the thesis,  

the following definitions will apply. 

 
 
Family and consumer science 
 

 

A school subject that grew out of the home economics 

movement. Family and consumer science standards at the 

national level include 16 core standards: personal finance 

and consumer services, family and community services, 

counseling mental health services, early childhood 

development and services, teaching and training, apparel 

and textile merchandising and production, interior 

design/pre-construction, fashion design, food and nutrition 

sciences and technology, travel and tourism, and 

restaurants and lodging services (FRAMEWORK for FCS 

in CTE, n.d.). The Pennsylvania standards include four 

core standards: Financial and resource management, 

balancing family, work, and community responsibility, 

food science and nutrition, and child development 

(Academic standards for family and consumer science, 

2002). While the state standards may seem far less 

encompassing than the national standards, the state 

standards include sub-headings which cover the same 

content as the national standards. 
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Hegemony A form of dominance. Hegemony typically refers to the 

dominance of one country or social group over others. As 

used in this paper, hegemony typically refers to the 

dominant social movement of a given period, especially as 

it affects legislative decisions and cultural concerns. 

Middle school 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Pedagogy 
 
 
 
 
 
Special area subjects 

Part of the American public-school system between the 

elementary and high schools. The middle school typically 

caters to grades six, seven, and eight with the occasional 

structure of just grades seven and eight. The average age 

range of students in middle school is 11-14 years. Middle 

schools are most typically organized in team fashion, with 

sub-populations of students sharing the same group of 

math, science, ELA, and social studies teachers. 

The study and understanding of teaching. It refers to both 

the understanding of teaching and the methods used for 

teaching. 

Non-tested subjects that students only take for a portion of 

the school year. Unlike core subjects, these classes are 

generally not part of the standard middle-school team 

structure and at the high school level are usually electives. 

Common special area subjects include art, music, family 

and consumer science, and physical education. 
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Chapter 3 
 

The Narrative 
 
 

 
The Purpose of Education 

The role of education is not easy to define. Education has served many purposes over 

centuries of humanity. It has been formal and informal, mandatory and optional. Sometimes 

education serves to preserve and sometimes to alter. Sometimes education is used to improve an 

individual and other times to befit society. Many of these roles are complementary, others 

contradictory. And many roles overlap. To give a thorough explanation of every potential is 

outside the scope of this paper. Therefore, we shall impose limits on our question and ask instead 

– What are some roles that education plays today in the United States of America? Why are these 

roles prioritized? As I said, many of these answers will overlap and contradict themselves, so I 

will also explain the role of education as I see it. Once we have set the reality and the dream, we 

will have the context for the continued existence of family and consumer science education. 

To further narrow our scope, we will start with the most common form of education 

practiced in the United States today – public school. The public-school system has its roots in 

colonial Massachusetts and what is commonly referred to as the “Ould Deluder” act of 1647 

which established a common school so that children of the community would learn to read, so 

they could read the bible, so they could resist Satan, that “ould deluder” (Shoked 2017, p. 964). 

While this justification for public schooling is clearly based in religious ideal, it places the role 

of education firmly in protection and preservation of individuals and society. And while the act 

established a common school system in the colony, it did not lead to immediate wide-spread 
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adoption of public schools. Instead, it served as a template for other small areas looking to start 

schools in their communities. 

As the colonies grew and expanded, there was a lot of debate over the role of schools and 

who should be educated. No clear consensus was achieved, and while communities were 

certainly allowed to set up schools, there remained no formal or wide-spread attempt at 

education for all (Shoked, 2017). It was not until Horace Mann and the Common Schools 

Movement that education was standardized and available to all – at least in theory. By this point, 

the United States was in the throes of the industrial revolution. Demographics were shifting 

towards cities, and the society of the time quaked under the influence of urbanization, 

immigration, and automation. Horace Mann, as quoted in Shoked (2017), saw Common Schools 

as “a preventative and an antidote” as to the social changes (p. 976). To maximize efficiency and 

inspired by the prolific success of factories in turning out goods, Mann proposed that the 

common schools be centralized, with specialized over-seers and with grades to measure success 

of students. This was undoubtedly an efficient way to manage the large class sizes and shifting 

demographics, and set the role of education as one of assimilation and reproduction. Mann’s 

common school system could be replicated easily and would force students of different 

backgrounds and cultures through the same steps, creating – in theory – uniform humans ready 

and able to contribute to industry (Steffes, 2012). Mann’s common school system is largely in 

place today. According to Shoked (2007), when reforms swept through during the Progressive 

Era, schools “remained unscathed” (p. 985).  

And so we arrive at the present day. We are inheritors of the colonial puritan’s desires to 

educate in a manner that perpetuates their society and inoculates children against change. We are 

inheritors of Mann’s efficient common schools, with the laudable goal of bringing education to 
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all, but with the questionable methods based on factory systems. Schools are used a stepping 

stone for greater personal achievement, and as an international yardstick for which country is 

poised to be the great hegemony. Mixed in with all this is the fact that schools educate children 

who will grow up to be Americans. This nation is founded on democratic principles. And while 

these principles are not perfect, they are improving, as more and more people are citizens and 

fully enfranchised. I would argue, then, that schools must prepare children to be active 

participants in our democratic society.  

With that being said, I fear a spontaneous democracy in my classroom. Students’ primary 

interests upon entering my room center on the food: Where is it? How soon do we get to cook? 

Are we eating today? I fear my students’ urge to take over the pantry because on the few 

occasions where I have allowed my students to vote on what they cook, winning ideas included 

“brookies” (a brownie-cookie hybrid) and “pigs-in-a-blanket”. I fear spontaneous democracy 

because the students’ choices are empty of nutrition and because I have too many students and 

because not enough students have self-discipline and because I don’t have a large budget for 

ingredients. I fear spontaneous democracy because within the current school system, I fear it will 

not work. 

My school experience certainly did not prepare me to participate in democracy. In college 

for education, I first heard the name John Dewey and learned of his arguments for critical 

thinking and curriculums based on student need, rather than the need for administrative order. 

Dewey’s work is sometimes dismissed because of the erroneous assumption that a student-

centered approach is only achieved by sacrificing administrative order or control. That has 

certainly been a fear of mine. However, Dewey was not advocating for a system where 

individuals are only responsible to themselves. Instead, he argued that a student-centered 
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approach arose from collective learning, from a teacher and curriculum that were receptive to the 

needs of the whole. Students should not be encouraged to engage individually with the world, 

but collectively. Following the collective ideal of learning, democracy, and democratic 

education, should be pursued collectively. Dewey’s vision was for common student-centered 

approach, yes, but the centering of each student was in the context of the collective. This 

approach can lead students to self-direction, independent of administrative control, because their 

individual learning is interconnected with group learning. It is only if we remove the collective, 

democratic whole that administrative control is necessary. 

Personally, my education was hit and miss when it came to the democratic ideals of 

collective education. I certainly did not engage in much critical thinking during my k-12 

education. Even my decision to start teaching was not particularly critical. It was simply an 

extension of what I seemed good at. I was a successful student, able to get by without studying. I 

knew how to pick out the right answer from four choices and how to phrase a short answer 

question just so. Looking back, the few classes in which I struggled also happened to be the few 

classes where students were required to think more deeply and support answers, rather than just 

state them. Except for those few classes, I was able to show up and get an A, so showing up was 

all I did. 

On some level, I realized my “just show up” strategy would not always work. As I 

continued through college, I began getting paranoid about how easy everything seemed. I 

worried increasingly that when I left school and joined the “real world,” I would fall short and be 

overwhelmed. What I did not realize from that creeping panic was that I was finally starting to 

think critically. I simply knew that something was wrong. My nebulous feelings came to a head 

during an election. I stood in the voting booth, staring at the list of candidates. And I realized 
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something important; I had no clue who any of them were or what they stood for or what they 

promised. Still, I cast a vote – for the names I liked best. I’d like to say that I learned something 

profound in that moment, but truthfully, I only felt an unsettling mix of pride and shame. I was 

proud to be an outward participant in democracy; I was ashamed of how my participation was 

merely performative. 

One thing was clear, though. My education had not prepared me to participate in 

democracy in any meaningful way. John Dewey’s ideals of critical thinking missed their mark; 

my public-school education did not create an educated member of the public. Perhaps creating an 

active citizen was never the goal of the education I received. As I said, education wears many 

hats and has many competing goals laid upon it. However, I believe that creating active citizens 

should be the goal of education. In a free and effective democratic society, education should 

create critical thinkers fully equipped to steer society ever on towards freedom, taking into 

account whatever changes come their way. 

My schooling is not the only factor in arriving at the conclusion that education should 

create critical thinkers. Because of the values my parents instilled in me, I value personhood over 

wealth and see immense importance in being true to oneself. When people conform with masses 

or simply go with the flow, their identity is erased. Gordon (2017) reflects on authoritarian 

personality in the era of Trump. Authoritarian ideas lead to clear roles for followers. Followers 

do not think; they follow, more or less blindly. Gordon takes a close look at Adorno’s 

contributions to theories of authoritarianism and explains that “the very category of a ‘true 

individual’ [is] beginning to vanish from social reality” (p. 41). Time and again, throughout 

history, where authoritarian government prevails, individuals vanish. Or perhaps, where 

individuals vanish – where citizens give up their personal identity – authoritarian governments 
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thrive. Regardless of which causes which, collective democracy is made by self-actualized 

individuals who decide to act for the benefit of society.  Unthinking obedience is the opposite of 

critical thinking. A system that does not reflect upon itself cannot change, grow, or improve 

itself. Therefore, we must educate students to be reflective. 

There is still a pressing question though. Do obedient people create a non-democratic 

authoritarian society, or does a society shape the people? Fromm (1957) argues that society 

shapes the individuals of a populace, and that people change society, and then it shapes 

individuals. People and society are intertwined and can feedback endless into themselves, or 

people can strike out to create change. Supposedly free societies create rigid thinkers who are 

obsessed with authority in several ways, but one key is propaganda and performance. Humans 

want to fit in with each other so they adjust themselves to always seem in-the-know, agreeing 

with propaganda, and leading those still on the edges of an authoritarian mindset, while 

following those who have stronger mindsets. While this can occur naturally, a government 

focused on replicating and preserving itself will encourage this process and discourage critical 

thinking, as critical thinking can then lead to critical disagreement. Schools have always been a 

key structure through which government can preserve itself. If teachers are not watchful, it is 

easy to fall back on familiar, on structure, on perpetuating what is, instead of pushing for what 

can be. 

In theory, preserving the government of America, a democratic republic, should not 

involve creating unquestioning, authority-seeking citizens. A democracy can be most readily 

preserved by people continuing to vote, continuing to participate in democracy. However, the 

current state of America is not conducive to people voting, as indicated by low voter turnout, 

duplicitous redistricting, and discriminatory voter registration, among other policies (Hill, 2002). 
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America, then, is increasingly turning away from being increasingly turning away from its 

democratic trimmings and is instead becoming more and more dominated by the capitalism it 

was founded on. The problem therein is “that capitalism and democracy [are not] mutually 

supporting” (Albriton 2009, p. ix). For democracy to work, society needs active participants who 

share the view that critical thinking for the good of the collective is necessary. For capitalism to 

work, a society needs many people sharing the same views, needs and desires so that more can 

be sold. True capitalism needs many of the same traits that authoritarian societies have – 

obedience, homogeny, and thoughtlessness. Schools have been reshaped to foster the necessary 

sameness, to the point that “education is now a form of consumerism” (Spring 2003, p. 183). 

And consumerism is a form of mental oppression.  

Pursuing the idea of mental oppression, I turn to Freire (2000). Are my students 

oppressed, and if they are, by whom or by what? As a teacher, how am I contributing to 

oppression? Freire points out that if the oppressor acknowledges his position, he may 

“[rationalize] his guilt through paternalistic treatment of the oppressed, all while holding them 

fast in a position of dependence” (p. 49). I relate to this guilt, and to the reaction. Though I had 

never articulated it, I think I have always had an underlying sense of discord between the ideal 

philosophy of creating critical thinkers and the constraints of the consumerist educational system 

in which I work. As I mentioned, I fear that sudden democracy in my classroom would not work 

– because of funding, and a lack of education, and poor adolescent decision making. This does 

not mean that democracy has no place in my classroom; it simply means that my students are 

still learning. We have not reached the ideal purpose of education yet. 

 Acknowledging the discrepancy between the ideal of education and its current reality is 

not enough. As Freire writes, “To affirm that men and women are persons and as persons should 
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be free, and yet to do nothing tangible to make this affirmation a reality, is a farce.” (pp. 50). If 

we take Freire’s notion that not all persons are free – and in the wake of the social upheaval of 

2020, this notion cannot be denied – we must ask how students are oppressed. They might say 

they are oppressed because they’re not allowed to wear hats or be on their phones. But there is 

much more insidious oppression. Freire (2000) points out that truly effective oppression is 

initially invisible, or inevitable, to the oppressed. School rules about hats are not the oppression. 

Instead, the problem stems from how societal inequality is reinforced in schools. Historically, 

schooling was often openly reflective of inequality and oppression. Illich, as cited by Spring 

(1999), explains that schools often “serve the function of translating economic differences into 

differences of schooling” (p. 66). For several hundred years, before America’s existence as an 

independent nation and continuing on for centuries after, only certain classes of people were 

even allowed at school. That does not line up with the American ideal of free and equal 

education for all. 

 But our current state of “free education for all” doesn’t mean freedom for all. Student are 

groomed to make it through school to join the capitalist race. Those who don’t play by the rules 

are given detentions, suspensions, marginalized until it is inevitable that upon graduation – or 

upon dropping out – they are primed to enter the prison system. School is often an all-or-none 

proposition. Standardized tests limit creativity and inquiry (Dollinger et al. 2001). Regular 

grading and assessment presages performance reviews. Dutiful following of directions, ticking of 

boxes, performing without knowing, is essential for many (if not most) of the jobs currently 

available. In comparing this reality to the ideals of critical thinkers supporting a tolerant and 

inclusive democracy, I sometimes feel like the man quoted by Freire (2000): “‘What can I do? 

I’m only a peasant.’” (p. 61). The conflict is especially poignant as a teacher of family and 
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consumer science. Dating back to the turn-of-the-century home economics, “individual well-

being has been a central tenant of family and consumer sciences” (Nickols et al 2009, p. 273). If 

that is true, how did “consumer” get tacked on after “family”? 

 I feel torn. I am both oppressed by the capitalism and shallowness of current education, 

but by continuing to work, I fear that I am also an oppressor. Resolving this contradiction feels 

impossible. Freire’s (2002) description of the banking model of education, fits perfectly with 

what happens where I teach. Critical thinking is discouraged in favor of students “receiving, 

filing, and storing deposits [of knowledge]” (p. 72). The banking method dovetails with 

perpetuating the dutiful workers capitalism needs. In capitalism, workers need to receive 

information and carry out commands, not analyze their work. Critical thinking does not align 

with capitalism. Unbridled capitalism needs unthinking workers willing to fill the lower ranks of 

labor and also needs unthinking consumers willing to buy whatever is suggested to them. As 

Adam Smith (1778) points out, humans need to be taught the skills of unthinking obedience. 

Humans do not naturally perform mundane tasks over and over.  

Yet this skill, of unthinking performance, is necessary to support capitalism. Schools can 

be used to create obedient workers who divorce production and consumption. The spark of 

creativity that empowers humanity is diminished. Freire (2000) writes that the banking model so 

favorable to capitalism “inhibits [people’s] creative power” (p. 77). Reflecting on his words, I 

reflect on how many times in a single forty-five-minute lesson I cut a student off, shutting off 

their stories, reducing their eagerness to share and connect in the future. How can I balance 

encouraging students and “getting through the lesson”? I cannot; There is a fundamental 

contradiction. What needs to happen in schools, including the family and consumer science 

classroom, “cannot be developed without individuals ‘maturing in self-formation’” (Nickols et 
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al. 2009, p. 273). The focus on the collective nature of democracy where students are responsible 

to each other helps foster maturity. Building strong individuals with critical thinking skills goes 

beyond off-setting the capitalistic tendencies of our schools. It also aids the citizens of tomorrow 

in shaping our rapidly evolving world. 

I listen to the students in my care, ranging in age from ten to almost fifteen years-old, and 

I am often overwhelmed by how foreign they sound to me. Meme culture, social media, 

awareness of social issues – the youth of today speak a profoundly different language than my 

contemporaries. Each generation has its own language and problems and concerns. While 

pundits often bemoan the younger generations, capitalism takes advantage of these differences. 

Companies hold “the view that important inter-generational differences exist among workers and 

that these differences provide challenges to managers in effectively managing their workforce” 

(Benson & Brown 2011). Note the attitude that differences provide challenges, not opportunities. 

A prevailing attitude is that the younger generation must conform to older patterns so the 

workforce can continue to operate smoothly. Youth is only good for selling new trends. Stepping 

outside the needs of capitalism and looking instead at creating a functional, free society, a 

different concern arises. In our rapidly evolving world, new generations should not be groomed 

to carry on exactly as their predecessors did. 

Each generation must collectively think for themselves and decide how to best adapt to 

the increasingly changing world. (Spring 1999, chp. 2)  In order for students to grow up and take 

control of their world, they must be taught to think critically. If they are denied this opportunity, 

they are denied change and growth. Giroux, as explained by Spring (1999), points out that 

“critical pedagogy gives people the ability to participate in a democratic state and the tools to 

equalize the distribution of power” (p. 25). Power has historically been in the hands of the 
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wealthy, and those old enough to have accrued wealth. As wealth is increasingly concentrated, so 

is power. Whoever wields the most power when critical thinking is stripped from the next 

generations’ mental toolbox will stay in power. 

 This solidification of power can be combated by critical thought, as explained 

previously, but also by instilling in students the values of diversity and interconnectivity. 

Difference and culture, like democracy, are experienced collectively. Supporting the diversity I 

see in my students means supporting their collective growth and well-being. I value the diversity 

I see in my students. Not everyone is the same, and that is okay. In fact, fostering diversity is key 

to lessening the steamroller effect of rampant capitalism. In the essay Fast Food Education, 

Spring (2003) points out that cultural sameness is fostered by capitalism. It is easier to sell lots of 

goods if everyone is attracted to the same things, if everyone wants the same things. It is easier to 

sell to a united, uncritical mass than it is to design products and market them to people of diverse 

backgrounds. It is also easier to sell an idea to a uniform mass. If schools are used to cultivate 

sameness, society becomes easier to mislead. Every morning, my students are prompted over the 

school’s intercom to stand and recite the Pledge of Allegiance. Unthinking sameness. Every 

spring, standardized tests are handed out with their columns and columns of fill-in-the-bubble 

one-right-answers. Unthinking sameness. Advertisements bombard students with carefully 

curated images of what teens should look like. Unthinking sameness. Subjects are 

compartmentalized and parsed until each unit feels like discrete, sanitary sameness. 

Perhaps I am cynical. Perhaps, as E.D. Hirsch (1988) argues, cultural flattening is not a 

ploy to sell more stuff with more ease. It is instead a way to communicate and to ensure 

everyone has a chance for success. We should make sure everyone has a common background so 

that everyone can move up the ladder of success without barriers in communication or 
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understanding. Hirsch even compiled a helpful list of 5,000 things every American should know 

in order to be successful. However, if students are taught to be critical thinkers, rather than 

passive recipients of the “right stuff,” they can observe what factors make people successful and 

decide for themselves how to achieve success. Hirsch’s ideas also narrow the definition of 

success to success within the current capitalistic structure. Furthermore, Hirsch does not take into 

account white privilege or any of the other systemic issues that exist despite the choices of 

individuals. He ignores the collective in favor of the individual. With critical thinking skills, 

students can find success in more places, such as family, community, and personal growth. They 

can define for themselves the very meaning of success. With access to diverse ideas and the 

skills to think critically, students can rearrange the dominant forces of the world. 

My perspective on education, that we must lessen the grip of capitalism to allow room for 

critical thinking in order to truly perpetuate democracy and create healthy citizens of tomorrow, 

informs my thematic concern about the value of family and consumer science education. The 

ideal of family and consumer science education, as summed up by Nickols et al. is a focus on the 

growth of the individual in support of the community (2009). That ideal is potentially in conflict 

with the “consumer” part of “family and consumer science.” In 1993, Home Economics 

officially became Family and Consumer Science to reflect how consumer-oriented Americans 

had become and to encourage informed continuation of consumption. Rather than encouraging a 

return to sustainable practice, the family and consumer science field arose out of the 1980’s, 

renamed and ready to bow to capitalistic consumerism (Spring 2003).  In order to achieve the 

philosophic ideas to which I subscribe, I need to subvert “consumer” into “critical consumer” 

and help my students see the possibility of opting out. However, I cannot do this alone. Family 

and consumer science should be integrated better within the school system, particularly at the 









 
 

76 

Implementation 

While these workshops are set up to be easy to run, there are some potential limiting 

frame factors. First, gaining acceptance is still an uphill battle. On a wide societal scale, there is a 

huge cultural frame factor of dismissal of family and consumer science – either that it is 

unimportant/one-dimensional, or assuming that it is already gone. At the school level, family and 

consumer science is often seen simply as cooking or sewing. Other subject areas teachers may be 

reluctant to collaborate on something so “old-fashioned.” Hopefully, other teachers will not 

maintain this attitude and will instead be excited to collaborate across the team structure, but it is 

important to be aware of the stigma against family and consumer science. 

There is also the frame factor of time. The workshops themselves require time for 

participants to attend. As only a few teachers in any one district would attend the workshops, 

they must be scheduled in a way that teachers from a region can all attend. With the increasing 

access and familiarity with remote teaching, due to the pandemic, the time frame factor could be 

alleviated by holding the workshops virtually. With the use of the envisioned online resources, it 

is possible that family and consumer science teachers could host small versions of the workshops 

during organizational meetings. 

 Time is also a frame factor on an individual level. Teaching family and consumer 

science in a cross-subject manner will demand a degree of flexibility. As students rotate through 

the class, to deeply connect with other subjects, lessons would need to vary slightly on each go-

through, making more work for a family and consumer science teacher. Ideally, that work will be 

offset by increased student understanding and engagement as they make connections, but there 

will be a definite time commitment at the outset. Besides the time of the family and consumer 
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science teacher, teachers from other departments must commit some time in order to successfully 

collaborate.  

Outside of the classroom and school is the administrative and financial frame factor. 

Maintaining any academic department costs money. If a school board decides they do not have 

the money, or if state funding is cut, or if income from tax streams dries up, there is only so 

much one can do. Ideally, this workshop will enable family and consumer science teachers to 

create a compelling argument for the continuation of the subject in the face of budgetary frame 

factors. As far as the workshops themselves, there is also a financial frame factor, but it is 

relatively low – the cost of a place to meet and perhaps a subsidy for whoever leads the 

workshops. Clear assessment of the workshops will also be important in showing the befit of the 

work to administrations. Of course, that can only happen after the initial round of workshops 

have taken place, but this potential role of assessment is taken into account in the design of the 

assessment. 
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Chapter 5 
 

Assessment and Evaluation 
 

 

These workshops have the potential to help family and consumer science and middle-

school education in general. However, in order to gauge their success, I need some form of 

assessment. The workshops are about progress and allow for a high degree of autonomy. Any 

assessment needs to be flexible to account for the different ways participants might apply the 

workshop information to their own teaching practice. Additionally, the workshops are not 

designed to yield immediate results. Rather they are a starting point. As such, assessment needs 

to happen not just following the workshop, but also after participants have had time to put their 

ideas from the workshop into action.  

In order to account for the above factors, each workshop will be assessed by an exit 

survey immediately following each workshop. The exit surveys will assess how optimistic 

participants are about what they are learning and to gather immediate impressions. The first exit 

survey is especially important, as the feedback from it can be used to adjust workshop 2 

according to participants’ needs. There will be one additional survey sent six months after the 

workshops in order to assess progress made and gather feedback for improving the workshops. 

The surveys will include both numeric evaluations – such as “on a scale of one – four… – and 

short answers where participants can elaborate on what they gained from the workshops, or what 

they think can be improved. These surveys can be found in the appendix. 

The data gathered will be used to both refine the workshops for future participants and 

potentially contribute to an online data base of ideas for other family and consumer science 

teachers. It is important to gather data after the first workshop so that the second workshop can 
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be modified, if needed. Professional development that does not take into account the reactions of 

the participants is missing a major opportunity. The point of formative assessment is to help 

instructors revise their teaching and improve the learning of participants (University, n.d.) which 

is very important in a linear series of workshops where more instruction is to come.  

There will also be a survey immediately following the second workshop. This will help 

make improvements for future iterations of the workshop, but will also function in conjunction 

with the final assessment. The workshop 2 exit survey will attempt to capture a snapshot of 

participants goals and optimism. Effectively, it seeks to discover whether participants are 

planning to use what they have developed in the workshops. The intentions of the workshop 2 

exit survey will then be compared to the data from a final survey, sent six months after the 

workshop. Teaching practice is iterative and gradual. Teachers cannot always immediately put 

into practice what they plan. Sending a follow-up survey gives participants time to actually try 

the strategies they developed. The 6-month feedback can be compared to the workshop exit 

surveys to help determine the true usefulness of the workshops. If, for instance, participants rate 

the workshops favorably in the exit surveys, but report little or no usage of their new idea in the 

following six months, there is a problem with the workshop that can hopefully be overcome.  

Additionally, the 6-month feedback survey will ask participants to share anything they 

developed that was particularly successful. Any resources shared could ultimately be compiled 

on a web resource for other family and consumer science teachers. This web resources is a pipe 

dream at the moment, but could be used to feature participant responses, both of successes and 

struggles. A collection of data on how teachers are connecting family and consumer science with 

other subjects could also be used to demonstrate the validity of the subject to administrations 

who might otherwise be dismissive. 
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Evaluation 

I do foresee that there will be room for improvement. Through the workshops we might 

uncover exciting new ideas that should be incorporated into the workshop models, or we might 

discover shortcomings. I truly believe my workshop proposal to be strong and useful, and in 

keeping with my philosophy and with research on adolescent development and teaching in a 

democracy. But I must acknowledge there are other ways to achieve goals, and other ways 

family and consumer science can be bolstered. 

First, these are some possible applications of the workshops – goals in family and 

consumer science that could be explored by workshop participants that focus more on keeping 

family and consumer science in the schools. While it is wonderful to think of ways to expand and 

improve the subject, a harsh reality is that the subject must “earn its keep” as they say; falling in 

with district aims may be more prescient that truly enhancing the subject. Once family and 

consumer science is secure, then a teacher can revisit the ideals of the workshop and rework the 

curriculum for their philosophy of education. 

 In Pennsylvania specifically, but also present throughout the country, is an increased 

pressure on career focus, even at the middle school and elementary levels (Career Ready PA, 

n.d.). While I disagree with this pressure, it can also be used to the advantage of a family and 

consumer science teacher whose program is under siege. Historically, home economics gave rise 

to many scientific fields that are still in existence today. Additionally, many family roles, such as 

child care and food preparation are outsourced beyond the home as careers.  Family and 

consumer science education can be reworked or reframed as an introduction to careers. As 

students learn practical skills for themselves, they can also be introduced to the career side. If a 

teacher chooses this goal, they should encourage students to think beyond “cooking = chef”. 
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Connections with other subjects can make this apparent; in uniting with biology or chemistry for 

instance, the fields of food science and crop development come into focus. If a family and 

consumer science teacher can demonstrate how valuable their subject is in meeting the current 

pressures for career exploration, the subject is more likely to be met with approval from a school 

board. 

 Another focus is on S.T.E.M. – science, technology, engineering, and math. If a teacher is 

working in a district with a heavy S.T.E.M. focus, emphasizing the science part of family and 

consumer science might be key for enhancing recognition of the subject. Here is also where 

knowing the history of family and consumer science may be vital. Remember that Ellen Swallow 

Richards was the first woman to graduate from M.I.T. and did so with a degree in chemistry. 

Emphasizing that the very foundations of the discipline are rooted in science can go a long way 

to justifying its present branching. And once again, partnering with other subjects can affirm this. 

For example, coordinating with the math department to teach fractions, as one of the most 

reliable places where students will encounter fractions is in the kitchen. While a math class might 

use recipes as an example to engage students, in the family and consumer science classroom 

those same fractions can come to life as a pod of students multiplies a recipe so they can make 

enough food for everyone. Using existing district aims may not feel authentic, especially if the 

aim is more specific, like raising standardized test scores. Yet it may be necessary in order to 

preserve the subject. 

 Outside of district aims, there other ways to approach revising family and consumer 

science instruction. I focus on building a community of education to help students become true 

citizens, well-rounded people, and self-confident and use an historical lens for much of this. 

However, if other lenses are applied, the decline of family and consumer science could be 
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attributed to different causes and call for different solutions. One valuable lens is that of 

sustainability. Family and consumer science has consumerism built into it. In many ways, 

consumption of ready-made goods, including food, threatens to topple both family and consumer 

science and our environment. Climate change is a pressing issue. While most carbon emission 

come from a few large corporations, the daily lifestyle of Americans is also driving the 

degradation of our planet (US EPA, 2015). If this issue is pushed to the forefront in all aspects of 

life, including education, family and consumer science can play a crucial role in curbing 

consumption. 

 While sustainability could certainly be a goal developed from the workshops, the 

workshops themselves are probably not the best way to promote sustainability and challenge 

rampant consumerism. I acknowledge that some teachers may feel that tackling sustainability in 

family and consumer science, and education in general, may be just as pressing and I encourage 

them to develop their own solutions and to share them. 

 Another lens that is increasingly important in our polarized world is that of critical race 

theory. The history of family and consumer science is steeped in racial disparity and power 

struggles. From the earliest home economists that sought to “correct” the practices of immigrants 

to the teaching of the 1950’s that strove to perpetuate white, middle-class hegemony, to today 

where nuclear family systems and western-European foods often dominate curriculums, family 

and consumer science has a long way to go to addressing the rich multicultural nature of 

students’ lives. While I have concluded that a multicultural approach does not best suit the 

survey nature of middle school family and consumer science classes, I acknowledge that I am not 

an expert in multiculturalism or critical race theory. I do see immense value in using family and 

consumer science to open minds and start students down a more multicultural path, and I hope 
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that some participants of the workshops take it as a goal. But I am also open to other projects 

relating to family and consumer science that center multicultural learning and racial awareness, 

rather than include it as a potential outcome.  

 There is also an argument to be made that skill-centered family and consumer science, 

which focuses specifically on the tasks of cooking, of writing a shopping list, of child care, etc. is 

the way to move forward. Especially in communities where students may not see these practical 

skills modeled at home, it can be vital that school steps in and fills this need. We all need to 

know how to feed ourselves nutritious meals and care for others and ourselves. Connecting to 

other classes can be helpful, but being mindful of the needs of students as human beings is also 

important. I work in a district where most of my students already have some experience from 

home with the hands-on skills of cooking or laundry, as evidenced by pre-assessment I do with 

them each marking period. If that is not the case for another school, it might make more sense to 

emphasize useful skills as stand-along tasks. Sometimes knowing why needs to come after 

knowing how. It is still meaningful to be connected to the larger grade or team structure in 

making the decision to connect across subject lines, but a teacher may decide, based on their 

community, to focus on homemaking skills because that is what their students need.  

 Overall, I am confident that my workshop proposal allows for both the flexibility family 

and consumer science teachers need in their own classrooms and districts while providing a clear 

framework to assist in making concrete changes.  

 Recommendations for Future Research 

While the above topics are valuable, within the scope of the proposed workshops, there is 

still potential for future research and development. Two areas in particular stand out – the first 

for developing an online platform to complement the workshops, and the second for increasing 
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research on the intersection between traditional family and consumer science skills and 

adolescent development.  

First, it would be valuable to develop an online platform to complement the workshop. 

This has been alluded to previously, but I will take this space to elaborate. An online platform 

would include the resources from the workshops so any family and consumer science teacher 

could self-direct themselves through the workshop process or return to the website having 

completed the workshops in order to deepen their understanding. The online platform would also 

include examples of work from previous participants and be a place for teachers to share 

challenges and success stories, building a community of both thinking and shared resources. The 

platform could be helping in inspiring family and consumer science teachers on a national level. 

There are often differences between different state’s standards, and different regions of the 

country have differing perceptions of family and consumer science. An online platform could 

help family and consumer science teachers around the country understand each other and foster a 

more unified front for the subject.  

Second, further research could take an in-depth look at the role of special area subjects 

like family and consumer science to the middle schooler learner. The hands-on nature of many 

family and consumer science standards may be especially important for the development of 

adolescents’ self-confidence and for their physical development. Additionally, many traditional 

family and consumer science activities require working in groups, such as sharing kitchen space 

when following a recipe. Future research could expand on ways traditional family and consumer 

science teaching already complements adolescent development.  
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APPENDIX 



Self-Reflection Survey 

1. Why do you teach family and consumer science? 

 

2. What do you think should be the goal(s) of family and consumer science? 

 

 

3. What do you think is the goal(s) of middle school education? 

 

4. How are you currently connected to your school’s team and/or grade level system? 

 

 

5. What difficulties do you face in your instruction? Think of day-to-day issues or bigger 

systemic problems. 

  



 

Framework worksheet 

1. What is a goal for improving your curriculum? 

 

 

2. What in your existing curriculum supports your goal? 

 

3. What weaknesses does your curriculum have that might undermine your goal? 

 

 

4. What could you add to your curriculum to support your goal? 

 

5. How might other subject areas, like science or social studies, intersect with your goal? 

 

 

6. How do the priorities of your building or district intersect with your goal? 

a. For example, if district goals include higher math scores, how might that affect 

your curriculum? 

 

 

 

 

 



Allies Worksheet 

1. Contact information from three fellow participants 

o   

o   

o  

2. Head of curriculum for your building/district 

 

3. Curriculum coaches, if applicable 

 
 

4. Department heads in your building for each subject 

 

 

 

5. Two potential allies in your building, based on your goal 

o These might be fellow teachers or members of administration 

  



Workshop 1 Exit survey 

1. What is your goal (or goals)? 

 

2. On a scale of 1-5, how familiar were you with the historical context?  

a. (1 being no prior knowledge, 5 being nothing new) 

1 2 3 4 5 

3. On a scale of 1-5, how useful do you think these workshops will be for your practice? 

a. (1 being not useful at all, 5 being extremely useful) 

1 2 3 4 5 

4. What do you hope will be accomplished during workshop 2? 

 

5. Is there anything else you like to share with/ask of the organizer? 

 

  



Workshop 2 Exit Survey 

 

1. What was your goal (or goals) coming into this workshop? 

 

2. On a scale of 1-5, how useful were the allies you contacted after workshop 1? 

a. (1 being not useful at all, 5 being extremely useful) 

1 2 3 4 5 

3. On a scale of 1-5, how useful do you think these workshops were for your practice? 

a. (1 being not useful at all, 5 being extremely useful) 

1 2 3 4 5 

4. Did you feel sufficiently supported to be able to develop new or modified lessons today? 

 

5. What suggestions do you have for this workshop series? 

 
 

 

  



6-Month Follow-up Survey 

1. How have you implemented your ideas from the workshops? 

 

 

2. Have you stayed in touch with any of your contacts from the workshops? 

 

 

3. Has your connection with your school teams or core subjects increased? Why or why 
not? 

 

 

 

4. Reflecting on the two workshops, and your success in implementing the ideas from them, 
what suggestions do you have for the workshop?  

a. Were there any activities that were particularly useful? 
b. What could be improved? 



12/7/2020

1

Family and Consumer Science

Making connections and moving forward

Understanding history

• FCS has its roots in the industrial revolution as society underwent massive shifts

• Immigration

• Rural  urban life

• Changes in family structure

• Different responses to these shifts

• Home economics was one response – to bring scientific solutions to home or domestic issues

• Many different voices even within home economics
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Ellen Richards vs. Catherine Beecher  

• First woman to graduate from M.I.T

• Widely hailed as founder of  movement

• Believed in bringing science into the 
home

• Also believed domestic tasks worthy 
of  scientific pursuit

• Pioneered fields of  sanitation and 
ecology

• Prolific writer and educator

• Believed strongly in women’s education

• Believed in bringing science into the 
home

• Viewed home economics was a way to 
elevate domestic work to the same 
importance as men’s work

• Opposed women’s suffrage

This divide is still present in the subject

• While Ellen Richards views are most commonly cited within FCS 
communities, Beecher’s views (and social sexism) color outsider perceptions

• 1950’s role of  home economics as a class for girls and for preserving ideal, 
suburban (white, middle-class) values
• This was a sort of  return to Beecher’s ideals

• No longer about innovation, but instead replicating the correct ways

• Richard’s success was establishing the precedence for new fields of  study, like 
nutrition and food science, from domestic arts
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Our role

• Continue to realize Richard’s expansive vision and communicate it

• As family and consumer science educators, we must also dismantle dismissive 
stereotypes of  our subject

• Communicate clearly the vast potential of  our subject

• We must make sure our promotions are not just lip service

• We know how much math and science is involved in FCS, but are we implementing it as 
well as we can?

Family and Consumer Science & Middle School

• Middle school is not just High School Lite

• Adolescence is a turbulent time and middle school should strike a balance 
between nurturing students and fostering independence 

• Unique team structure allows teachers to coordinate to support students 
socially and emotionally, as well as intellectually

• FCS classes – along with other special area subjects – are typically outside the 
team structure
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Cooperation With Other Subjects

• Can build more specific skills

• Can help connect students across teams

• Can increase positive recognition of  family and consumer science

• Can deepen student learning


